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 Introduction 
 For students majoring in social studies, participating in short-term international fieldwork programs 
offers the opportunity to take their learning outside the classroom and into ‘the field’.  At American 
universities, the number of such programs is growing (Mullens, Bristow, & Cuper, 2012) and many 
such programs are conducted in Asia (e.g. Glass, 2014; Guinness, 2012, Markwick, et al., 2013).  An 
increasing number of Japanese universities are also offering short-term international fieldwork 
programs in Asia (e.g. O’Connell & Cripps, 2014).  These programs are often hosted by local 
universities, some of which provide local students to help the visiting students with their fieldwork. 
 　 The assistance these local students furnish can be invaluable.  Fieldwork, particularly in an 
unfamiliar environment, can be a thought-provoking and inspiring experience but also tough, 
perplexing, and frustrating.  These local students can support the visiting students in innumerable 
ways, including: 
 　 introducing and describing the local culture 
 　 acting as inter-cultural communicators, explaining appropriate forms of behaviour 
 　 teaching the local language(s) to the visiting students 
 　 sourcing relevant documents and materials, and translating them if necessary 
 　 creating research instruments such as questionnaires in the local language(s) 
 　 negotiating access to research sites 
 　 finding participants, or even being participants themselves 
 　 providing emotional and even medical support if required 
 　 helping analyze and interpret the data, and being a sounding board and source of ideas 
 Through the assistance of local students, visiting students are able to acquire significant knowledge 
and understanding. 
 　 Equally, local students may also learn a great deal by supporting visiting students.  With little or no 
knowledge of the local language(s), visiting students tend to use their own first language when 
speaking with local students.  This provides local students with substantial exposure to the visiting 
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students’ language, and practice in using it.  It helps local students experience first-hand such 
communication norms and strategies as (in)directness, register and politeness, and gendered ways of 
speaking.  Talking with visiting students also provides rich natural language input that is not usually 
found in language textbooks, including slang and regional dialects.  Such exposure and occasions to 
use the language may be particularly significant when local students otherwise have few opportunities 
to come in contact with the visiting students’ language. 
 　 Sharing time and space together for a relatively long period of time also helps local students 
understand the everyday cultural practices and norms of visiting students, such as around eating and 
gift-giving.  It may also result in some identity shift, as local students adopt some of the perspectives 
and world views of the visiting students.  This may facilitate local students developing a stronger 
language identity, and increase the confidence and motivation to use the visiting students’ language. 
For some local students, this may also lead them to think about visiting, studying, living or working in 
the visiting students’ country. 
 　 Local students’ learning opportunities may be particularly strong if they are majoring in the 
language and culture of the visiting students, such as when Thai students majoring in Japanese are 
assisting Japanese university students.  In such cases, the local students already have the language 
skills to help the visiting students and some understanding of their visitors’ culture. 
 　 This learning by local students is often overlooked or assumed not to be of significance in the study 
abroad literature, possibly because the focus is usually on the visiting students and their fieldwork 
projects.  Consequently, little research has been published which explores such learning.  This study 
strives to address this oversight by turning the spotlight onto the experiences of one group of 25 local 
Thai university students majoring in Japanese who helped 24 visiting Japanese university students 
who were participating in a short-term international fieldwork program in the summer of 2016.  It 
seeks to understand what the local students learned about Japanese language and culture and ways of 
thinking; it also looks at how the local students’ confidence and motivation to use and learn Japanese 
changed.  Finally, it explores their interest in visiting, studying and living in Japan, and working for a 
Japanese company. 
 　 The reasons for doing this study are two-fold.  Firstly, visiting students and their dispatching 
educational institutions should more deeply understand the potential learning opportunities that local 
students have when they participate in short-term international fieldwork programs.  Dispatching 
universities have a responsibility to consider what potential advantages and problems such programs 
bring to the host institution (Guinness, 2012), and an obligation to maximize the learning 
opportunities for both the visiting students and also the local students.  Secondly, local host 
universities should also be more aware of the benefits and challenges of their students participating in 
such programs.  This will help them consider how to prepare their students to maximize possible 
learning opportunities and also face the inevitable dif ficulties and trials that come in fieldwork 
programs. 
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 The Nanzan Asia Program (NAP) 
 Overview 
 At Nanzan University, a private university located in central Japan, second-year students in the Faculty 
of Policy Studies can participate in the four-week Nanzan Asia Program (NAP), which since 2001 has 
sent students each year to seven countries in Asia: China, Malaysia, The Philippines, South Korea, 
Taiwan, Thailand, and Vietnam.  NAP has two principal aims: firstly, to introduce students majoring in 
policy studies to fieldwork; and secondly, to develop students’ basic foreign language skills in the local 
national language.  Students receive credit for participating in NAP. 
 　 Local educational institutions in each country, usually universities, host the visiting Nanzan 
University students.  They organize the language classes which are held each morning, lectures in the 
afternoon on the history and sociology of the country, cultural activities such as cooking and dancing 
classes, weekend field trips to local sightseeing spots and further afield to significant cultural and 
historical sites, and accommodation at a university or nearby guesthouse.  The success of NAP rests 
largely on their efforts. 
 　 Most of these local educational institutions also provide student ‘tutors’ to assist the Nanzan 
students.  These tutors are usually students or graduates of the educational institution.  Some of them 
are competent in Japanese, while others communicate with the Nanzan students in English.  Some are 
recruited from across the campus and so have a variety of majors whereas in other cases one faculty 
or department hosts the Nanzan students. 
 NAP in Thailand 
 In Thailand, the hosting institution is Khon Kaen University (KKU), a large public regional university 
situated in the northeast of the country in the Isaan region.  There are approximately 35 000 students 
in 17 faculties located across the enormous, sprawling campus about four kilometers from the center 
of the city of Khon Kaen.  KKU is regularly ranked in the top seven universities in Thailand and the 
best 200 universities in Asia.  The Japanese Studies section of the Department of Eastern Languages 
in the Faculty of Humanities and Social Sciences hosts Thai NAP, recruiting and coordinating the local 
student tutors.  All of these ‘NAP tutors’ major in Japanese, and so are reasonably proficient in the 
language.  However, few Japanese people live in Khon Kaen, as unlike around Bangkok there are few 
Japanese companies with manufacturing plants there.  Also, few Japanese people travel to Khon Kaen, 
as although it is a fascinating part of Thailand it is not on the tourist trail.  So, the Thai students 
majoring in Japanese have few opportunities to use Japanese in their daily lives.  Being a NAP tutor for 
the visiting Japanese students represents one of the only chances to use Japanese on an extended 
basis during their school year. 
 　 In the 2016 program, 24 Nanzan students participated in the Thai NAP tour.  There were 16 female 
and 8 male students.  For most, it was their first trip to Thailand and for many their first trip overseas. 
One of the male students had lived in Thailand for three years so spoke some Thai; the remainder 
could not, so spoke Japanese and sometimes English with the NAP tutors.  These 24 Nanzan students 
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were supported by 25 NAP tutors.  Each visiting student was randomly allocated one NAP tutor, and 
there was one coordinating tutor.  The first author of this paper (Croker) was the Nanzan instructor 
accompanying the Nanzan students for the second half of the program; the second author (Pholboon) 
was the KKU instructor hosting the Nanzan students and organizing the NAP program and tutors. 
The two remaining authors (Sasaki and Hirano) did not participate in the tour, instead assisting with 
data analysis and interpretation. 
 Interaction between the local Thai tutors and the visiting Japanese students 
 The NAP tutors initially met the Nanzan students online when they sent each other greetings through 
email or Line in the months before the tour began.  They then met in person for the first time at Khon 
Kaen Airport, and from that point on were with the visiting Nanzan students almost every day for four 
weeks.  Each weekday, they had lunch together in the faculty cafeteria, usually sitting in small groups 
which allowed the NAP tutors to meet many of the Nanzan students.  After lunch, the NAP tutors 
helped review the Nanzan students’ morning Thai class.  As most of the Nanzan students knew no 
Thai, the Thai classes started from scratch with pronunciation, basic Thai grammar, and important 
everyday words and phrases.  The tutors explained Thai grammar in Japanese and helped the Nanzan 
students practice simple Thai conversations.  This provided opportunities to compare Thai and 
Japanese language, norms, and conversation strategies. 
 　 After Thai language practice, conversations usually turned to the topics many young people are 
drawn to  ― discussing and comparing Japanese and Thai culture: music, movies and pop culture; 
fashion, shopping, and material culture; daily life in Japan and Thailand, and particularly university 
students’ lifestyles; appropriate and inappropriate behaviour in different contexts; and goals and 
dreams for the future.  These conversations provided many opportunities for the local students to not 
only develop their language skills but also to deepen their knowledge and understanding of 
contemporary Japanese youth culture and the beliefs and attitudes of young Japanese people. 
 　 Afternoons were also when the tutors assisted the visiting Nanzan students with their fieldwork 
preparation and analysis.  The topics in the summer 2016 program included Japanese companies 
operating in Japan, the Thai health system, the Buddhist religion in Thailand, the environmental 
impact and management of the Thai transportation system, and policies to support an aging Thai 
population.  These topics were largely comparative, contrasting Japan and Thailand, providing the 
NAP tutors with many chances to discuss not just Thailand but also Japan.  The NAP tutors helped the 
visiting Nanzan students with their fieldwork in innumerable ways: providing background information 
to the fieldwork topics; sourcing documents and translating them into Japanese; accompanying the 
Nanzan students when they went out into the field (e.g. to local hospitals, temples, and Japanese retail 
outlets); helping write questionnaires and translate them into Thai then distribute them to friends and 
family; translating the questionnaire answers from Thai into Japanese and then helping the Nanzan 
students to analyze the data; and discussing the Nanzan students’ ideas about their fieldwork.  Finally, 
the tutors also attended the Nanzan students’ fieldwork presentations at the end of the program, which 
were done in Japanese. 
 　 Some afternoons there were cultural events like dancing and cooking classes, and the NAP tutors 
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accompanied the Nanzan students for these.  Many evenings, the NAP tutors also had dinner together 
with the Nanzan students or accompanied them to night markets.  On the weekends, the NAP tutors 
joined the fieldtrips to local sightseeing spots and to significant cultural and historical sites further 
afield.  When a Nanzan student became ill, their NAP tutor would escort them to the nearby hospital 
and stay overnight there if necessary.  In summary, the local tutors spent a significant amount of time 
over that four-week period with the visiting Nanzan students, engaging in a wide variety of activities, 
most of which were in Japanese and many of which were discussing contemporar y Japan or 
comparing Thailand and Japan.  This present study seeks to understand what impact this intense four-
week interaction with the visiting students had on the local Thai students. 
 The Present Study 
 At the end of the 2016 program, all 25 KKU tutors assisting the program completed an extensive, 
seven-page questionnaire in Japanese.  The results of the analysis of one part of the questionnaire 
were reported in Croker, Pholboon, Hirano, & Sasaki (2017).  That first paper reported the tutors’ 
positive experiences participating in the Thai NAP program, the problems they met, and how they felt 
that the Thai NAP program could be improved.  This second paper reports how participating in Thai 
NAP changed the Thai tutors in the following ways: 
 　 their Japanese language skills 
 　 their knowledge of Japanese culture 
 　 their understanding of Japanese ways of thinking 
 　 the development of a Japanese language identity 
 　 their confidence to use Japanese 
 　 their motivation to learn Japanese 
 　 their interest in visiting, studying and living in Japan, and working for a Japanese company 
 Each of these topics is covered in one section in this paper.  The data are both numerical (the tutors’ 
answers to closed-response questions based upon a five-point rating scale) and textual (the tutors’ 
written answers to open-response questions).  A copy of the questionnaire is available from the 
authors upon request. 
 　 As explained in the first paper (Croker, et al, 2017), for the analysis, the NAP tutors were divided 
into 3 groups (Group A, Group B, and Group C) according to two criteria: whether they had been to 
Japan and whether they had previously joined the program as a NAP tutor.  Group A consisted of six 
tutors, all female, four in fourth year and two in fifth year, who had neither been to Japan nor been a 
NAP tutor before.  In Group B were fourteen tutors who had been to Japan but had not been a tutor 
before.  Most were female, most were in fourth year, and most had travelled to Japan for study, staying 
for about one year.  Only five tutors made up Group C, who had both been to Japan and also joined the 
NAP program before.  Most were female, and most had travelled to Japan for travel rather than study 
so had stayed for only a short time.  See Table 1 for a summary of these data. 
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 Language 
 ‘活動により話す機会が多かった ’ 
 (‘The activities gave us many opportunities to speak’ Japanese’) 
 Overall, the tutors felt that their Japanese language ability improved quite a bit over the month due to 
participating in the NAP program (average＝3.88 on a five-point scale), mainly as they had the 
opportunity to use Japanese every day.  In particular, the tutors felt that their communication skills 
developed considerably (av.＝4.48), and their listening (av.＝4.00) and speaking (av.＝3.92) skills to a 
lesser degree.  Most of the tutors felt that their reading (av.＝2.60) and writing (av.＝2.40) skills did 
not improve much, as there were fewer opportunities to read and write Japanese.  The quantitative 
data are summarized in Table 2, the tutors’ written answered are presented and discussed in the rest 
of this section. 
 Communication skills:  (average＝4.48/5) 
 Being a tutor provided many opportunities to speak Japanese (‘活動により話す機会が多かった’). 
Virtually every day, the tutors spoke and heard Japanese (‘毎日話したり聞いたりした’).  These many 
opportunities helped the tutors develop their Japanese communication skills, and in particular a better 
grasp of how to use Japanese appropriately (‘使い分けがわかった’).  The tutors also developed their 
understanding and use of appropriate Japanese body language.  However, some tutors noticed that a 
lack of vocabulary inhibited the development of better communication skills (‘わからない，単語’). 
Table 1: KKU tutors, divided by number of times being a tutor and travel to Japan
group Group A Group B Group C
been a tutor before no no yes
been to Japan no yes yes
number (n＝) 6 14 5
gender female＝6
female＝10
male＝3
undefined＝1
female＝4
undefined＝1
academic year
4th year＝4
5th year＝2
third year＝1
fourth year＝9
fifth year＝4
fourth year＝3
fifth year＝2
average time in Japan n/a nine months three months
main purpose of 
traveling to Japan
n/a
study＝11
travel＝1
travel and study＝2
travel＝4
travel and study＝1
Source: Questionnaire, section 1, questions 1 to 5 (n＝25)
Note: Reproduced from Croker, et al. (2017, p. 78).
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 Listening skills:  (average＝4.00/5) 
 All of the tutors felt that they developed their listening skills, to the point that some tutors felt that they 
had become used to the Japanese way of speaking (‘話し方に慣れた’).  Some tutors also realized that 
they had learned many Japanese words through listening to the Nanzan students (‘言葉の数が増えた’ 
‘The number of words I know increased’), so interacting with the Nanzan students not only helped the 
tutors develop their listening skills but also became an important source of language input. 
Interestingly, the tutors learned not only from interacting directly with the Nanzan students but also 
by observing how the Nanzan students spoke to each other (‘毎日日本人同士の話を聞いた’). 
 　 On the other hand, some of the tutors with weaker Japanese language skills felt a bit overwhelmed 
trying to understand what the Nanzan students were saying.  One problem was that the tutors were 
not used to how quickly native Japanese speakers speak (‘スピードがはやい’).  Another problem was 
that the tutors had little prior exposure to the way that natural Japanese is spoken, so they were not 
used to the Japanese way of speaking (‘話し方に慣れていない’). 
 Speaking skills:  (average＝3.92/5) 
 As the tutors had many opportunities to speak in Japanese every day, they felt that their speaking 
skills improved substantially.  Their progress was helped by the Nanzan students kindly correcting 
their pronunciation, lexical and grammatical errors (‘発音・単語・文法が間違ったら日本人の学生が
直してくれた’).  Moreover, although each tutor was ‘allocated’ to just one Nanzan student, every tutor 
had a lot of chances to interact with most if not all of the Nanzan students (‘日本人学生全員と話し
た’). 
 　 The Thai tutors talked with the Nanzan students about many topics, and found this variety to be 
very helpful (‘会話のテーマがいろいろあって，練習になった’).  The tutors practiced Thai with the 
Nanzan students and taught them Thai language customs, introduced places and explained activities 
during field trips and when escorting the students around Khon Kaen University, and assisted the 
students to do their fieldwork.  The tutors reported explaining Thai culture and society, translating or 
summarizing documents (such as pamphlets and homepages) into Japanese, and translating fieldwork 
Table 2: Over this one month, how much did your Japanese language skills improve?
1
did not 
improve 
at all
2
did not 
improve 
much
3
improved 
a little
4
improved 
quite a bit
5
improved 
a lot
average
overall Japanese ability 0  0  7 14 4 3.88
communication skills 0  0  6 10 9 4.48
listening skills 0  0  5 15 5 4.00
speaking skills 0  0  6 15 4 3.92
reading skills 2  9 11  3 0 2.60
writing skills 3 13  6  2 1 2.40
Source: Questionnaire, section 2, question 4 (n＝25)
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survey questions into Thai and their answers into Japanese.  The tutors also discussed the findings 
with the Nanzan students before their fieldwork presentations.  This broad range of topics and tasks 
facilitated the development of the tutors’ Japanese speaking skills. 
 Reading skills:  (average＝2.60/5) 
 The tutors’ responses were almost evenly divided into those who felt that their reading skills improved 
a little, and those who felt that they did not improve much because there were few opportunities to 
read Japanese.  Those tutors who did feel that their reading skills had improved noted that they often 
interacted online with the Nanzan students through Line, SNS, and by adding captions in Japanese to 
photos they had taken.  One tutor also wrote that she had developed her reading skills through 
helping the Nanzan students with their fieldwork. 
 Writing skills:  (average＝2.40/5) 
 Almost all of the tutors mentioned that there were few opportunities to write in Japanese, so it is not 
surprising that only one third of tutors felt that their writing skills improved.  Two tutors noted that 
this was due to helping the Nanzan students with their fieldwork, and another student attributed this 
to using Line.  One tutor was proactive, asking her Japanese partner to teach her Japanese writing 
skills. 
 Vocabulary and grammar:  
 A lack of vocabulary posed a major obstacle for the tutors, as this made it dif ficult to maintain a 
conversation in Japanese (‘単語が足りなくて会話を進めにくい’).  As many were not used to interacting 
in Japanese spontaneously, they also found it difficult to remember the vocabulary that they knew (‘単
語を忘れたり，思い出せない’).  For many tutors, mastering new vocabulary was both a necessity and 
a virtue, contributing both to their ability to converse with the Nanzan students and also to their 
Japanese proficiency. 
 　 The tutors noted that through interacting with the Nanzan students, they acquired many new 
words.  For example, they met words related to food when they were eating with the Nanzan students, 
such as ピザのみみ (pizza crust).  The tutors also learned synonyms for commonly used words; for 
example, that ‘いっしょ’ can be used to mean ‘おなじ’ (both words here mean ‘the same’). 
 　 As they had so much language input over the four weeks, the Thai tutors noted that they could 
distinguish between similar Japanese words.  Some of these had lexical meanings, such as between ‘両
替’ (‘ryougae’, meaning ‘to exchange money’, for example changing Thai Baht into Japanese yen when 
travelling) and ‘換金’ (‘kankin’, meaning ‘to change something into money’, such as by selling land). 
Another example of a lexical meaning is between ‘好きなもの’ (‘suki na mono’, meaning ‘a physical 
thing that you like’) and ‘好きなこと’ (‘suki na koto’, meaning ‘something that you enjoy doing’, such 
as singing).  Others words were more grammatical, such as the difference between ‘彼が怒る’ (‘kare 
ga okoru’, meaning ‘he gets angry’) and ‘彼に怒る’ (‘kare ni okoru’, meaning ‘to get angry at him’). 
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 Usage:  
 Learning how to use Japanese aptly can be very challenging, particularly for learners who have not 
spent time in Japan.  Mastering the relatively complex Japanese politeness forms and using them 
naturally is difficult, as is going beyond the standard Japanese written in language textbooks to speak 
naturally, and using the language that young people use, including slang.  Finally, ‘performing gender’ 
appropriately in Japanese requires mastering the final sentence endings. 
 　 The tutors felt that they developed a deeper and more natural understanding of how to use polite 
language as the Japanese students used polite forms (such as ‘keigo’) when speaking with the Khon 
Kaen University Japanese language instructors, the accompanying Nanzan University instructors, and 
initially also with the tutors.  The tutors also noticed that these forms are quite standardized, and were 
surprised to recognize that the Japanese students’ initial use of polite forms gave way to using plain 
forms as the tutors and Nanzan students got to know each other and became closer.  The tutors also 
noted how polite forms and plain forms were used in writing. 
 　 What is written in language textbooks is often the standard form of a language, and this is also the 
case with Japanese.  However, how people actually speak is often quite different to the grammatically 
correct and syntactically complete examples usually provided in language textbooks.  The Thai tutors 
observed that Nanzan students used a more complex and varied word order when speaking than what 
was written in their textbooks, and sought to emulate these more natural forms. 
 　 Every language is rich with slang expressions, and the tutors noted that the Nanzan students used 
these non-standard forms of Japanese.  For example, Japanese people often change the particles used 
at the end of sentences to express particular feelings and their individuality, such as the term ‘いいや
ね’ (‘ii ya ne’) and ‘いいやん’ (‘ii yan’) instead of ‘ですね’ (‘desu ne’).  Nanzan students also used the 
shortened form ‘あり’ (‘ari’) for ‘OK’.  Moreover, the Nanzan students seemed to enjoy teaching the 
tutors a few words from the local Nagoya dialect, which is somewhat different to the standard Tokyo 
form of Japanese. 
 　 Japanese is a gendered language  ― the way that women and men speak are different in some 
important respects. “Japanese is one of the languages that explicitly exhibits various gender 
differences in speech.  The clearest instances of such gender differences in Japanese often include the 
use of ... sentence-final particles” (Tsujimura, 2014, p. 415).  Some of the Thai tutors noted this when 
they were listening to the Japanese students speaking together.  For example, they noted that women 
use ‘わ’ (‘wa’) and men use ‘ぜ’ (‘ze’), and sought to incorporate these into their own speaking. 
 Communication Strategies:  
 The tutors felt that they had developed a better understanding of some of the more commonly used 
Japanese communication strategies.  The one most commonly observed by tutors was the use of 
indirect communication strategies; that is, not saying exactly or directly what one means (‘はっきり言
わない’), but rather speaking in a roundabout way (‘遠回し’).  The tutors also noted that it was 
important to think about how the other person is feeling when speaking to them (‘相手の気持ちを守
る話し方’).  This required being sympathetic and understanding (‘思いやりになったこと’), and 
thinking how someone is feeling before beginning to speak (‘人の気持ちを先に思う’).  Two related 
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strategies are not making a direct refusal ( ‘否定したいときにはっきり言わない’) and stating 
appreciation when someone has done something for that person (‘誰かが何かをしてくれたときに’), 
for example by saying ‘お疲れ様’ (‘otsukare-sama’).  Although most of these communication strategies 
are introduced and explained in Japanese language textbooks, it was by using Japanese every day  ― 
and watching the visiting Japanese students use it with each other  ― that the Thai tutors came to more 
deeply understand it and came to use it themselves. 
 Culture 
 ‘お互いの文化・社会などがわかった’ 
 (‘We came to understand each other’s culture and society’) 
 The initial impression that many of the tutors had when they met the Nanzan students was that Thai 
and Japanese cultures were quite distinct, and that Thai and Japanese people think quite differently. 
After spending almost one month together, however, many tutors came to realize that the NAP 
program helped both groups to understand each other’s culture and society (‘お互いの文化・社会な
どがわかった’). 
 　 When asked what they learned about Japanese culture, the Thai tutors wrote chiefly about 
everyday customs.  This perhaps is to be expected given that the Japanese students and Thai tutors 
spent so much time together doing things such as eating and drinking, shopping, and travelling 
together.  The customs the tutors most commonly cited were those associated with eating.  The tutors 
become interested in learning how the two cuisines differ, in terms of ingredients, preferred or 
expected taste, and presentation.  They were also fascinated by the art of how to eat Japanese food 
correctly.  Thai people usually eat either with their right hand or use a fork and spoon.  The tutors 
wanted to know how to correctly use chopsticks, and also to understand the myriad rules of Japanese 
food etiquette.  The language associated with food in Japan, such as saying ‘itadakimasu’ (‘I receive’) 
before eating and ‘gochisou-sama-deshita’ (I have received delicious food’) after eating, became more 
natural for the tutors as they had many opportunities to eat with the Nanzan students.  The tutors also 
noted the expectation many Japanese people have of finishing all of the food that is served, and also 
the practice of drinking tea.  One of the most enjoyable cultural experiences for the tutors was the 
Japanese custom of the ‘nomi-kai’ (drinking party).  They were fascinated that some of the Japanese 
students wanted to sing as they drank beer, and this also lead to more interest in contemporary 
Japanese music. 
 　 In terms of other common customs, the tutors already knew that there are particular rituals around 
giving gifts in Japan.  As they often exchanged gifts with the Nanzan students, the tutors noted the 
rituals around this custom (‘記念品をあげるときのマナー , プレゼントをあげるときのマナー’).  The 
tutors also found it interesting that the Nanzan students took their shoes off before entering a room or 
building, and very carefully arranged their shoes to face in the direction away from the room and 
towards the outside.  One tutor also noted that the Nanzan students consistently made an effort to be 
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on time, and another tutor noted that they more politely waited in line.  Finally, some tutors realized 
that the Nanzan students expected quite concrete and detailed explanations, such as before field trips 
and the cultural classes (cooking Thai food and making Thai-style clothes), and sought to provide 
them. 
 　 On the other hand, some tutors felt that NAP did not give them many opportunities to learn new 
things about Japanese culture but rather the chance to confirm what they had already learned (‘全て
は新しいことではなく，ただ知っていることを証明しただけ’).  This was particularly the case for 
tutors who had spent time studying or living in Japan.  Also, more than one student ended the month 
feeling that the gap between the two cultures was too great, and that this represented an obstacle to 
developing a positive identity as a Japanese user. 
 　 Curiously, even though the tutors were with the Japanese students for a month, they became only 
slightly more interested in learning more about Japanese culture, without any great differences 
between the three groups (group A [not been a tutor before, not been to Japan] average＝3.50; group 
B [not been a tutor before, but had been to Japan] average＝3.57; group C [had been a tutor before, 
and had been to Japan] average＝3.50); these data are presented in Table 3. 
 Japanese Language Identity 
 ‘日本人の考え方がわかるようになった’ 
 (‘I came to understand how Japanese people think’) 
 After spending almost every day for about a month together with the Nanzan students, the tutors were 
asked how their identities as Japanese learners changed.  The quantitative results are presented in 
Table 4 and the comments tutors wrote summarized below. 
 　 All but one of the tutors felt that their Japanese language identities became stronger, but generally 
not by much.  Many of the tutors noted that this was because the program was relatively short, being 
only one month.  There was also not a lot of difference between the groups; Group B (tutors who had 
studied abroad in Japan but were tutors for the first time) felt a little more strongly that their identities 
Table 3: Are you more interested in Japanese culture?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 1 2 2 1 3.50
Group B (n＝14) 0 4 2 4 4 3.57
Group C (n＝4) 0 0 2 2 0 3.50
Total (n＝24) 0 5 6 8 5 3.54
Source: Questionnaire, section 3, question 1 (n＝25)
Local University Students Supporting Japanese Students’ Fieldwork in Thailand74
had become stronger than the other two groups. 
 　 Some of the tutors felt that they were beginning to understand how the Nanzan students saw the 
world by the end of the month. ‘Sometimes, I felt as though I was becoming a little Japanese’ (‘少し日
本人になってきたような気がする時もあります’), noted one student, particularly when she used 
Japanese body language like waving her hand in front of her body to refuse something, or greeting 
somebody by bowing her head slightly and using formal Japanese greetings rather than doing the 
traditional Thai ‘wai’.  Another student wrote that she sometimes found herself thinking more like a 
Japanese person (‘ときどき日本人のように考えました’), such as about work and her daily life, which 
she found satisfying. 
 　 The tutors were also asked whether they felt very conscious of being Thai when they were with the 
Japanese students, or whether this identity had begun to disappear as they developed a Japanese 
language identity.  The results indicate that none of the tutors forgot that they were Thai; however, the 
degree that they felt conscious of their Thai identity varied considerably, as the data in Table 5 
illustrate.  About half of the tutors strongly or often felt their Thai identity when they were with the 
Nanzan students; the other half felt their Thai identity less strongly or less often.  There were no real 
differences between the three groups.  However, those tutors who had both studied abroad in Japan 
or been NAP tutors before (Group 2) on average felt their Thai identity more strongly. 
 　 When asked to explain when they felt conscious of having a Thai identity, many of the tutors stated 
Table 4: Did your ‘Japanese language identity’ become stronger?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 0  5 1 0 3.17
Group B (n＝14) 0 1  7 5 1 3.43
Group C (n＝5) 0 0  4 1 0 3.20
Total (n＝25) 0 1 16 7 1 3.32
Source: Questionnaire, section 4, question 2 (n＝25)
Table 5: When you were with the Japanese students, did you feel conscious of being Thai?
1
I did not 
feel so at 
all
2
I some-
times felt 
so
3
I felt so to 
a certain 
degree
4
I often felt 
so
5
I strongly 
felt so
average
Group A (n＝6) 0 3 0 1 2 3.33
Group B (n＝14) 0 4 3 5 2 3.36
Group C (n＝5) 0 2 0 1 2 3.60
Total (n＝25) 0 9 3 7 6 3.40
Source: Questionnaire, section 4, question 4 (n＝25)
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that they always felt very Thai when they were with the Nanzan students, as being Thai was their 
primary identity (‘いつもタイ人だという自覚を感じます。タイ人ですから’).  Of course, as tutors for 
the Nanzan students, their task was to teach Thai language, culture and society, and this reminded the 
tutors of their own cultural identities. 
 　 On the other hand, as students majoring in Japanese, most of the tutors saw this month as an 
opportunity to develop a deeper understanding not just of Japanese language and culture but also of 
themselves as users of Japanese.  So, the tutors’ feelings might be rather conflicted, as on the one 
hand they were the cultural interpreters for the Nanzan students but on the other saw the Nanzan 
students as sources of information and insight into the language (and associated culture) that they 
had chosen to major in. 
 　 When the Nanzan students were doing something that was different to the way that things would 
conventionally be done in Thailand, like eating food with chopsticks or drinking soup from the bowl 
rather than using a spoon, some of the tutors became particularly conscious of their Thai identity. 
This sometimes formed a barrier to the tutors adopting Japanese cultural practices.  One tutor noted 
that even though Japanese people say ‘itadakimasu’ and ‘gochisosamadeshita’ before and after eating 
and that she had heard these phrases every time she ate with the Nanzan students, she did not come 
to use them because she felt so strongly conscious of being Thai, and could not overcome that identity 
or find a space where she could feel comfortable ‘performing Japanese-ness’.  Many tutors felt their 
Thai identity very strongly, and often this stopped them from adopting Japanese behavioural practices. 
This feeling was intensified occasionally when the tutors did not understand why the Nanzan students 
behaved in a particular way. 
 　 However, some tutors did overcome these barriers and begin to be less conscious of their Thai 
identity, or rather, more conscious of having another, Japanese identity.  One tutor observed that when 
he spent a whole day with the Nanzan students alone without other tutors, he sometimes forgot his 
Thai identity (‘1日中日本人とずっと一緒にいれば（他のチューターのタイ人なしで），タイ人であ
る自覚は忘れたときもある’).  Also, some tutors did adopt what were for them Japanese cultural 
practices such as being on time, as well as the Japanese communication strategies explained above. 
 　 Yet other tutors did not seem to have such a strong sense of Thai identity in the first place, or notice 
big differences between the tutors and the Nanzan students, particularly as they became emotionally 
closer, facing the practical difficulties and sharing the happy experiences of being together for one 
month  ― having classes and assignments, helping each other with homework, doing fieldwork, going 
on fieldtrips, and visiting markets and shopping and eating together.  One tutor noted that taking care 
of the Nanzan students helped her to see the visiting students simply as similarly aged young people 
with relatively familiar interests and lifestyles, facing comparable challenges as all university students 
do.  This attitude enabled her to overcome the natural barriers between the two cultures, and helped 
her become closer to her Nanzan partner. 
 　 When some of the tutors noticed cultural differences, they realized that it was better to think 
carefully before saying or doing something.  This time was important for many tutors, as it gave them 
space to observe how the Nanzan students were behaving, reflect about their own knowledge of 
Japanese cultural practices and their own sense of identity, and consider the different possible ways of 
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interacting with the Nanzan students. 
 Confidence 
 ‘何も気にしないでどんどん日本語を使う’ 
 (‘I didn’t worry about anything, I just used Japanese more and more’) 
 Almost all of the tutors thought that interacting with the Nanzan students for a month made them 
more confident to speak Japanese.  However, the first-time tutors who had not studied abroad felt only 
a small increase in their confidence to speak Japanese (group A av.＝3.17), possibly as their initial 
proficiency was lowest, and they experienced some difficulties communicating with the Nanzan 
students.  The tutors who had studied abroad found the NAP experience had increased their 
confidence slightly more (group B av.＝3.54; group C av.＝3.60).  The data are presented in Table 6, 
and the tutors’ comments summarized below. 
 　 That the Nanzan students were about the same age and had similar interests that both groups 
found interesting increased the confidence of some tutors (‘みんなと年齢が似ていて，話すことはお
互いが興味を持っているから，自信が持てた’).  Also, the Nanzan students often spoke about topics 
that the tutors were interested in so the tutors already knew much of the vocabulary used, which 
further improved their self-assurance (‘自分が興味を持っている事柄に関することばが分かるように
なった’).  Shared aspects of their identities served as a bridge to bring the two groups together. 
 　 The tutors noticed that as they became more proficient over the month, their confidence increased 
(‘自分の言いたいことが前より言えるようになった’).  As a result, some students became less 
concerned about making mistakes (‘文法は間違ってもいい’).  They found confidence in the fact that 
they were not native speakers, so they did not need to feel embarrassed when they made mistakes (‘日
本語のネイティブではないので，日本語を間違えることは恥ずかしいことではない’); in fact, they 
felt that they should expect to err (‘間違うのは当たり前’).  These tutors concluded that they should 
not worry too much about using incorrect Japanese; rather, they should just use Japanese as much as 
they could (‘何も気にしないでどんどん日本語を使う’).  That the Nanzan students made an effort to 
Table 6: Being a tutor made me more confident to speak Japanese.
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 1  3  2 0 3.17
Group B (n＝13) 0 0  7  5 1 3.54
Group C (n＝5) 0 0  2  3 0 3.60
Total (n＝24) 0 1 12 10 1 3.46
Source: Questionnaire, section 3, question 3 (n＝25)
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understand their Japanese further raised these tutors’ confidence (‘日本語で伝えると日本人がわかる
ようになると自信を持てました’). 
 　 It was the tutors who had studied abroad who most appreciated the chance to speak again with 
Japanese people (‘日本から帰ってきてからは，日本人と話すチャンスがほとんどなかったから，いい
ことだった’).  And partly, it was because of their experiences studying abroad that they had 
confidence (‘日本に留学しに行ったことがありますから，すこし自信を持っていました’). 
 　 However, not all tutors developed their confidence to speak Japanese over the month.  One tutor 
whose confidence did not increase found that her problems with grammar and pronunciation meant 
that she could not communicate her ideas well, and it was this which reduced her self-confidence (‘日
本語で話す時に，自信がありません。意味は伝わっているか。文法や発音がうまくできない’). 
Another tutor noticed that a lack of vocabulary diminished his self-assurance (‘ことばが分からな
かった。あまり自信を持てなかった’).  Sometimes, even relatively proficient students’ felt that their 
confidence deserted them (‘ときどき自信がなかった’). 
 Motivation 
 ‘日本人の友達ともっと話したいと思っている’ 
 (‘I want to speak with my Japanese friends more’) 
 After spending one month with the Japanese students, all of the Thai tutors became more motivated to 
study Japanese, and for two-thirds of them significantly so.  This was particularly the case for first-time 
tutors who had not studied abroad (group A av.＝4.67) as well as those who had (group B av.＝4.57). 
Tutors who had assisted the Nanzan students before were not so strongly motivated to study Japanese 
(group C av.＝3.80).  These data are summarized in Table 7, and the tutors’ comments discussed 
below.  Note also that female tutors (av.＝4.60) reported a much stronger motivation to study Japanese 
than male tutors (av.＝3.67). 
 　 There were two very different causes that increased tutors’ motivation.  The first was positive  ― the 
desire to communicate more ef fectively with Japanese people (‘日本人とばっちりに通じたい’), 
Table 7: Being a tutor made me want to study Japanese more.
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 0 1 0  5 4.67
Group B (n＝14) 0 0 1 4  9 4.57
Group C (n＝5) 0 0 2 2  1 3.80
Total (n＝25) 0 0 4 6 15 4.44
Source: Questionnaire, section 3, question 2 (n＝25)
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particularly their Japanese friends (‘日本人の友達ともっと話したいと思っている’) and especially 
those from Nanzan University (‘もっと南山大学生と話したい’).  Some tutors also wanted to be able 
to better explain Thai culture and society (‘正しく説明したかった。上手く説明ができるようになり
たい’), and others simply to be able to speak better Japanese (‘もっと話せるようになりたい’). 
 　 The second cause was negative  ― unsuccessful attempts to speak Japanese with the Nanzan 
students motivated the Thai tutors to want to study more (‘うまく話せなかったから’).  The tutors 
listed many problems that motivated them to want to study Japanese harder. 
 　 The first set of challenges the tutors mentioned were a lack of listening proficiency (‘十分に聞き取
れない’) and speaking proficiency.  The Nanzan students sometimes could not understand what the 
tutors were saying in Japanese (‘自分の言うことが通じない’).  The tutors themselves felt that they 
could not say what they had hoped to (‘自分の言いたいことをうまく /正しく説明できない’) or in 
the detail that they wanted (‘色々なことを伝えたいのに詳しく説明できなかった’).  Often the 
conversations did not go smoothly (‘スムーズに話せない’) or simply stopped (‘会話が進まない’).  As 
a result of these experiences, many tutors wanted to speak Japanese better (‘もっと話せるようになり
たい’).  Interestingly, the tutors wanted to learn not only standard Japanese but also regional dialects 
(‘共通語だけではなくて，方言などももっと勉強したいと思いました’), and also how young 
Japanese people speak (‘日本人の若者言葉について知りたいと思う’). 
 　 The second set of challenges the tutors noticed was insufficient vocabulary (‘聞いたことない言葉
がたくさんあるから’).  As a result, the tutors wanted to learn more vocabulary (‘語彙不足なので，
もっと自分の単語を増やしたいと思っている’) so as to be able to better introduce Thai culture and 
society (‘日本語の言葉を覚えないと説明できないから’).  Unknown grammar also challenged the 
tutors (‘分からない文法がいっぱいあった’). 
 　 Even though this list of challenges that the tutors faced seems daunting, what is significant is that 
they acted to motivate the tutors to study Japanese more, so as to be able to better communicate more 
effectively with Japanese people and particularly with the Nanzan students. 
 Future Goals 
 ‘少し日本人になってきたような気がする時もあります’ 
 (‘Sometimes I felt a little like I was becoming Japanese’) 
 After a month helping Nanzan students with their Thai language studies and fieldwork, to what degree 
did the tutors, all majoring in Japanese, become interested in visiting, studying and living in Japan, and 
working for a Japanese company? This section explores the tutors’ answers to these four questions. 
For all four questions, answers were arranged into four themes: emotional, cultural, linguistic, and 
practical. 
 Visiting Japan 
 Firstly, the tutors were asked if they would like to visit and travel in Japan.  Almost all of the tutors 
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stated that they really want to do so.  Group A respondents, who had not yet been to Japan, answered 
most strongly that they would (av.＝4.50).  Group B respondents, who had already been to Japan, felt 
similarly (av.＝4.43).  However, Group C respondents, who had both been to Japan and also been NAP 
tutors before, felt less strongly (av.＝4.20).  These results are presented in Table 8. 
 　 The main emotional reason that the tutors gave for wanting to travel in Japan was to meet their 
Japanese friends from the program, to have the opportunity to get closer to them and to travel 
together again.  Some tutors felt this way because the Nanzan students had invited them.  So, 
becoming a tutor and assisting the Nanzan students seems to strongly increase the tutors’ desire to 
travel to Japan. 
 　 Cultural reasons were the second most common reason.  The Nanzan University students talked 
about and showed the tutors pictures of places they had visited in Japan, and this increased the tutors’ 
interest in travelling there.  One tutor wrote that although Japan and Thailand are both in Asia their 
culture and scenery are quite different, so she would like to see Japan for herself.  More simply, most 
tutors felt that Japan was a beautiful country with many beautiful sightseeing spots.  Some tutors 
looked forward to eating Japanese food.  One tutor noted that she wanted to learn different things to 
what she had learned at university, and another reflected that learning about Japanese culture while 
she was travelling in Japan would make her want to study Japanese more. 
 　 Surprisingly, few tutors gave linguistic reasons for visiting Japan.  Only one tutor wrote that she 
would like to visit Japan in order to practice her Japanese language skills.  The only practical reason 
that given for visiting Japan was that in the future one tutor would like to work in Japan, and travelling 
there would give her more opportunities to learn firsthand about Japanese culture and lifestyle. 
 Studying in Japan 
 The second question asked whether tutors would like to study abroad in Japan.  After participating in 
NAP, sixteen of the 25 tutors more strongly thought that they wanted to do so.  However, they did not 
feel as strongly about studying in Japan as they did about travelling there.  Tutors more or less felt the 
same way about studying in Japan across the three groups (group A av.＝3.50; group B av.＝3.79; 
group C av.＝3.60).  These results are summarized in Table 9. 
 　 The main reason that tutors wanted to study abroad in Japan was linguistic  ― to improve their 
Table 8: Has being a tutor made you want to visit and travel in Japan more?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 0 1 1  4 4.50
Group B (n＝14) 0 0 2 4  8 4.43
Group C (n＝5) 0 0 1 2  2 4.20
Total (n＝25) 0 0 4 7 14 4.40
Source: Questionnaire, section 3, question 4 (n＝25)
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Japanese language skills, and their accent in particular.  Some tutors felt that studying in Japan would 
also improve their chances of working in the future for a Japanese company as a translator, possibly 
even in Japan.  The other main reason the tutors wanted to study abroad in Japan was cultural.  Most 
of the tutors were interested in Japanese culture, and spending an extended period of time studying in 
Japan would represent an excellent opportunity to deepen their cultural knowledge, which might also 
help their job-hunting.  One tutor also noted listening to the Nanzan students’ research presentations 
at the end of the tour made her more interested in studying in Japan. 
 Living in Japan 
 The third question that tutors were asked was if they would like to live in Japan.  Of the 25 
respondents, 13 wanted to live in Japan, but 12 did not.  Tutors who had never been to Japan were 
least enthusiastic to live there, perhaps because they could not imagine what it would be like (group A 
av.＝2.00; group B av.＝2.86; group C av.＝2.60).  The results are summarized in Table 10. 
 　 For those tutors who wanted to live in Japan, the main reasons they gave were practical.  They saw 
Japan as a very convenient place to live, particularly its transport system, and Japanese people to be 
rule-abiding.  They also felt that there are many places to visit, and the weather is pleasant.  The main 
cultural reason was that Japanese culture is interesting.  Other tutors felt that Japan was a beautiful 
country, and somewhere quiet to live.  Some tutors also noted that the Nanzan students had invited 
Table 9: Has being a tutor made you want to study abroad in Japan more?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 1 1 1  0 3 3.50
Group B (n＝14) 0 2 2  7 3 3.79
Group C (n＝5) 0 0 2  3 0 3.60
Total (n＝25) 1 3 5 10 6 3.68
Source: Questionnaire, section 3, question 5 (n＝25)
Table 10: Has being a tutor made you want to live in Japan?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 2 2 2 0 0 2.00
Group B (n＝14) 3 2 4 4 1 2.86
Group C (n＝5) 0 3 1 1 0 2.60
Total (n＝25) 5 7 7 5 1 2.60
Source: Questionnaire, section 3, question 7 (n＝25)
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the tutors to contact them if they came to Japan. 
 　 The main reasons the tutors stated that they did not want to live in Japan were also practical: for 
these tutors, Japan is too expensive.  Culturally, they worried that Japanese companies would be too 
strict to work for.  Emotionally, most of the tutors simply preferred to live in Thailand, as that is where 
they had been born and had family.  Finally, one student noted that the Nanzan students did not speak 
about life in Japan, so he did not come to think about living there. 
 Working for a Japanese company 
 Most tutors would like to visit Japan and travel there, and many to study there, but only a few want to 
live there.  Moreover, only about two-thirds of the tutors wanted to work for a Japanese company, and 
only six strongly hope to do so.  The other tutors were more ambivalent.  This was particularly the 
case for the tutors who had only studied or travelled for a short period in Japan, and who had been 
Thai NAP tutors before (group A av.＝3.50; group B av.＝3.50; group C av.＝2.40).  These results are 
summarized in Table 11. 
 　 On the positive side, many tutors wanted to work for a Japanese company for linguistic reasons, as 
a Thai-Japanese translator or as a way to continue developing their Japanese language skills.  Some 
tutors gave emotional reasons, such as liking Japanese people and finding it interesting to speak with 
them, or that their seniors working for such companies had said that it was interesting.  On the other 
hand, the main reason tutors gave for not wanting to work for a Japanese company was also 
emotional  ― they believed that Japanese companies would be too strict, and working for one would be 
quite stressful.  The other main reasons given for not wanting to work for a Japanese company were 
practical.  Some tutors were planning to work for their family company, or become a Japanese teacher 
or guide.  Other wrote that they preferred to work for a Thai company. 
 Discussion 
 This section first provides a brief summary of the main findings from the questionnaire; the 
implications of these findings are then discussed. 
Table 11: Has being a tutor made you want to work for a Japanese company?
1
I definitely 
do not 
think so
2
I do not 
think so
3
I think so 
a little
4
I think so
5
I strongly 
think so
average
Group A (n＝6) 0 1 2 2 1 3.50
Group B (n＝14) 2 2 2 3 5 3.50
Group C (n＝5) 1 2 1 1 0 2.40
Total (n＝25) 3 5 5 6 6 3.28
Source: Questionnaire, section 3, question 6 (n＝25)
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 Summary of findings 
 Language:  The tutors felt that their overall Japanese language ability improved significantly, 
particularly their communication, listening and speaking skills.  Their reading and writing skills 
improved somewhat.  The tutors’ knowledge of vocabulary also deepened, as did their understanding 
of Japanese language usage (polite forms, non-standard forms like slang and regional dialects, and the 
gendered nature of Japanese) and Japanese communication strategies (indirectness, politeness 
strategies, and stating appreciation). 
 Culture:  Although initially the tutors felt that Thai and Japanese cultures were quite different, after 
four weeks they came to understand Japanese culture much better, particularly about everyday 
customs and rituals (e.g. eating and gift-giving).  Overall, the tutors did not feel much more interested 
in Japanese culture after spending the month together. 
 Japanese language identity: All but one of the tutors felt that their Japanese language identities became 
stronger, but generally not by much.  Many of the tutors noted that this was because the program was 
relatively short.  However, some of the tutors felt a deeper understanding of how Japanese people see 
the world, and some even sensed that they were, in some ways, adopting Japanese ways of being, 
doing, and thinking. 
 Confidence:  Almost all of the tutors thought that interacting with the Nanzan students for a month 
made them more confident to speak Japanese, particularly the tutors who had spent time studying or 
travelling in Japan.  A greater sense of language proficiency increased the tutors’ confidence. 
 Motivation:  All of the tutors became more motivated to study Japanese, and for two-thirds of them 
significantly so.  This was particularly the case for first-time tutors, both those who had studied abroad 
and those who had not.  Second-time tutors were not so strongly motivated to study Japanese further. 
There were two very different causes that increased tutors’ motivation.  The first was positive  ― the 
desire to communicate more effectively with Japanese people; the second was negative  ― unsuccessful 
attempts to speak Japanese with the Nanzan students motivated the Thai tutors to want to improve 
their listening and speaking proficiency, and develop their vocabulary. 
 Future goals:  After almost a month with the Japanese students, the Thai tutors became much more 
interested in travelling in Japan, but only moderately more interested in studying there.  Many did not 
want to live in Japan but quite a number were interested in working for a Japanese company. 
 　 The results of this study clearly show that local Thai tutors improved their Japanese language 
proficiency and learned a great deal about Japanese culture by assisting the visiting Japanese students 
during the four-week program.  This led to some identity shifts, as the local Thai tutors began to adopt 
Japanese ways of being, doing, and thinking.  Greater language proficiency and a deeper cultural 
understanding improved the confidence and motivation of the local Thai students to interact in 
Japanese, and spurred some of them on to want to study harder. 
 Implications 
 For future short-term international fieldwork programs which are assisted by local students, the 
implications of this study are two-fold.  Firstly, the educational institutions which dispatch students 
have an obligation to maximize the learning opportunities for both the visiting students and the local 
Robert CROKER, Prawpan PHOLBOON, Tomomi SASAKI, Mina HIRANO 83
students (Guinness, 2012).  For example, the visiting and local students could negotiate to do joint 
research projects.  This collaboration could begin before the visiting students arrive, giving the 
visiting students time to gather data while they are still in their home country and before the program 
begins, through email, LINE messaging, and Skype conferences. 
 　 Secondly, local host universities whose students assist the visiting foreign students could also be 
mindful of the benefits and challenges their students face when participating in such programs.  For 
instance, language classes could specifically prepare the local students for hosting the visiting 
students, teaching them appropriate communication strategies and making them aware of non-
standard language forms.  The local students could even do small linguistic reflection activities, noting 
for example when the visiting students begin to use less formal and more familiar language forms, or 
the way that language use is gendered, or specifically ask to be taught youth or regional dialect forms. 
Also, knowing that the local students might face situations when they either do not understand what 
the visiting students are saying or cannot proficiently explain their own ideas, various ways of 
negotiating meaning could be explicitly taught, and, strategies for more effectively participating in 
conversations could be demonstrated.  These strategies could range from actively being able to take 
and hold the floor in a group conversation, to ways of starting conversations with visiting students, to 
more peripherally participating in group conversations through back-channeling.  Finally, to help the 
local students address the emotional challenges that arise when developing and maintaining a 
relationship in the target language, coping systems such as having student ‘buddies’ and occasional 
debriefings might be helpful.  In these ways, the local students’ learning opportunities could be 
maximized and the linguistic and emotional challenges anticipated, helping the local students develop 
in a supportive environment.  Some of these strategies and ideas are already being implemented at 
Khon Kaen University for the Thai NAP local buddies; future research could explore the efficacy of 
such strategies. 
 Conclusion 
 Strengths and limitations of the research 
 All of the 25 local tutors completed the questionnaire, so the experiences and opinions of all of the 
tutors in the program were collected.  However, the questionnaire was written in Japanese, and the 
students also answered the questions in Japanese, which may have limited their ability to fully express 
their ideas in their second language.  Most of the tutors did, however, write extended answers on the 
questionnaire. 
 　 Administering a questionnaire at the end of the four-week program had the advantage of giving the 
tutors the opportunity to look back on and reflect about the experiences of the entire month.  On the 
other hand, with imperfect memories and the passage of time, some of the rich details and day to day 
memories were probably not able to be recalled.  Also, the nature of a questionnaire is to expect 
respondents to summarize and fold all of their experiences about something into one answer, which 
often means that the rich, interesting contradictions of life are often reduced to a summative feeling. 
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Asking the tutors to keep a diary might have provided richer, more nuanced and less edited data, and 
allow a more accurate depiction of the daily ups and downs, the intense feelings, and the messy but 
fascinating details of being a tutor. 
 Future directions 
 Further studies could be conducted that more deeply explore the experiences of local students who 
support visiting students.  Reflecting about the strengths and weaknesses of the present study, local 
students could be asked to keep a diary, in which they record their experiences each day assisting the 
visiting students.  Also, a pre- and post-program questionnaire could be given to more carefully 
measure changes in confidence and motivation.  To triangulate the experiences of the local students 
and also gain a multi-dimensional perspective, not only the local students but also the visiting students 
could be asked to keep a diary and complete a questionnaire.  Finally, recordings of interactions 
between the local and visiting students could be analysed, to more closely examine how language 
identities are performed and contested.  Such analyses could help the Japanese language teachers 
decide what language to teach the local students to prepare them to be tutors.  For it is these local 
tutors that help to make the Thai NAP program successful, and a meaningful experience for the 
visiting Japanese students (Ottoson, Croker, Hirano, & Deacon, 2017). 
 Acknowledgements: We would like to thank the 2016 Thailand NAP tutors for working so hard to make 
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 Abstract 
 On some short-term university study abroad programs, host universities provide local students to help 
visiting students with their language learning and fieldwork.  Previous research focused on the learning 
processes and outcomes of visiting students; however, this case study seeks to understand the 
experiences of the local students.  In the summer of 2017, 25 local Thai students assisted 24 visiting 
Japanese university students to learn Thai and conduct fieldwork in northeast Thailand.  At the end of 
the program, the Thai students completed an extensive written questionnaire.  Results indicate that the 
local Thai students improved their Japanese language proficiency and learned a great deal about 
Japanese culture.  This lead to some identity shifts, as they began to adopt Japanese ways of being, 
doing, and thinking.  Greater language proficiency and a deeper cultural understanding improved their 
confidence and motivation to interact in Japanese, and spurred some to want to study harder.  The local 
Thai students did become much more interested in travelling in Japan, but only moderately more 
interested in studying and living there.  Both dispatching and hosting universities have an obligation to 
consider how to maximize learning opportunities not only for visiting students but also for local students. 
